Juction: Difference: Its Expansion and Consequences

ownership of the land by Indigenous people in the critical Mabo Decision. Shaped
by mass recruited southern European migration, followed by refugee flows from
South East Asia and then the adoption of a points based immigration system, multi-
culturalism policy and multicultural education, became an elaborate series of prac-
tices linked to a new image of the nation.

2.1.1.1.1 Heading 5

Australia’s experience of multicultural education arose in the 1970s when the
nation discarded its previous policies of exclusive immigration, represented by
the notorious White Australia Policy. The decisive national referendum of 1967
transferred Indigenous affairs from state to Federal government responsibility and
signaled a dramatic series of socio-legal changes in Indigenous rights. These cul-
minated in 1993 with the recognition by the High Court of Australia of the prior
ownership of the land by Indigenous people in the critical Mabo Decision. Shaped
by mass recruited southern European migration, followed by refugee flows from
South East Asia and then the adoption of a points based immigration system, multi-
culturalism policy and multicultural education, became an elaborate series of prac-
tices linked to a new image of the nation.

9
170 -1aC’e


http://www.pdfxviewer.com/
http://www.pdfxviewer.com/

¥
)
—
—_
=)
=
<
=
m
<

/ssa1d Ansioaru) uadQ :peoquapre]y "Surured] paseq-waqoid Jo suorepunoq

({,Op NOA p[nom jeym jsiderdyy
{OP 10J00p 9} p[noys Jeypy | -o1sAyd s Jusro STy} o1om nok J|

Quop sey ays jeym urerd puey oy Ul SO[padU
-X2 0} Aep 1x2u 3y uerorsAyd [eo0] Joy $}oBIU0d pue suid jo surejdwod ays pue
9ys ‘Aqeq 19y 10J sSnip SUIALS 9JI[ UIRIQO 0) | G URY) QIOW WLIE JYSLI 19y 11|

JyStu 38 doys S,)STWYd € OJUI SYeaIq Jyjow Y JOUURD UBWIOM P[O-TRIA-CH
wo[qoid BuIwua[Ip [BION worqoxd £391eng
93po[mouy| [BUOSIO] 93pajmou| [eINpad0Ig

L9 'd*00T *HHYS
D Io[e]A ‘N uopeg-uIARS ‘[[TH-MBIDIA Wwoij uorssturiad yiim pajuniday

uor

2 -sonb jo

Yoo dewr [39] & p[nom Jeyp Aym urepdxyg | opdwrexyg
PpaSueyo aaeY SIopIoq y)Ies oy jo a3pa
[ewroyur Auew amqequulz ur | Ay Jjo ey 03 dqissod sem
asn puey 0} Sunelar saSueyd | 31 9ASI[oq O} PIsn AINJuad

Teoniod Juadar urmorjoq queayty oy) ur o[doog | sojdwrexyg

swopqoid

wopqoid Jurpury-joeq wopqoid uoneuerdxyg | jo sadAg,

a8pormoury

a3pormouy] aAndrIdsaq a3pomouy A1ojeuedxy |  Jo sadAJ,

swapqoid jo sadA) pue o3pajmouy jo sadA], ¢ dqelL


http://www.pdfxviewer.com/
http://www.pdfxviewer.com/
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2.1.2 Heading 3

In this analysis multiculturalism and multicultural education are ultimately state
projects of response to population diversity. The demographic pluralism that is the
prior assumption of policy responses implied in the terms multiculturalism and
multicultural education may arise in many diverse ways. Specifically, in the case
of Australia it has arisen from two sources: recruited immigration and growing
recognition of rights of the original Indigenous inhabitants. Australian multicultural
education, therefore, has become a wide-ranging practice, which has included six
essential areas of focus, with different emphases over time:

(i) Provision of specialist teaching programs of English as a second language
for immigrants and Indigenous children and adults;

(i) First language maintenance for immigrant and Indigenous learners or as
mother tongue maintenance;

(iii) Teaching of community languages, i.e. immigrant and Indigenous lan-
guages, as second languages;

(iv) Infusing culturally diverse perspectives across all subject areas of the cur-
riculum, such as history, geography, and citizenship studies;

(v) Parent participation; and

(vi) Active combating of negative and or racist depictions of minority popula-
tions.

The first three parts of these six components can be grouped under language pol-
icy: provision of specialist English education, the maintenance of the first languages
(both transitionally as a form of access to English and the wider curriculum but also
as language maintenance, and therefore as language rights), and then the issue of
making such ‘community languages’, available to the wider population as second
languages. Items three to six however, take multicultural education well beyond is-
sues of language, but in the Australian context language education became the cen-
tral issue and has often served as a proxy indicator of multicultural education in
general. The chapter by Lo Bianco traces the trajectory of these moves, showing
how over time multicultural education has become identified with, and restricted
to, language policy to a considerable degree. Lo Bianco notes the tensions between
wide-remit definitions of multicultural education and more nationally economic-
based and strategic policies such as ‘Asia literacy’.

2.2 The Onset of Intentionality

Australia’s experience of multicultural education arose in the 1970s when the
nation discarded its previous policies of exclusive immigration, represented by
the notorious White Australia Policy. The decisive national referendum of 1967
transferred Indigenous affairs from state to Federal government responsibility and
signaled a dramatic series of socio-legal changes in Indigenous rights. These cul-
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